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Intended Learning Outcomes

a] Idenfify problems to be solved within & problem situation
- bt)  Acquire knowledge through information search for
. problem solving
TEﬂChlIlg & ¢) Formulate 2 plan to solve 2 problem

Learning d) Work independently and in teamwork

Activities | €] Acquire leadership slalls
{1 Communicate effectively through report wrifing and

prezentation

Hybrid problem o
bazed learning
» DPrablem casze

Describe and explain the Imowledge of the subject, and in
addition, be able to relate, apply and theorise the
knowledge of the subject

ya
Assessment
method

Problem case reports

znd presentations
Peer evalustion on

» Lecture
» Tutarial
dizcussions

In formulating these outcomes, I try fo:

» Indicate the level of understanding expected in terms of
professional competence.

» Emphasize the development of generic and intellectusl
ekill e that & professionsl systems analvst would need fo
possess

generic slalle

Structured fests

Mapping Learning Tasks to Outcomes

Intended Learning O uteomes Teaching & Learning Assessment
z) Idenfify problems tobe salved = Problem case 1 (feasibility » Reports
within & problem situation study)
= All problem caszes (problem
analysiz), facilitated with
web-based systerm
b)  Acquire lmowledge through » DProblem case 2 (zvstem » Reports
information search for proposal )
problem solving v All problem cazes (information
gearch)
¢) Formulate 2 plan to solve o o All problem cases (project » Reports
problem planning), facilitated with = v 1 Structured tests
web-baszed system
d) Waork independently and in » All problem cazes (groupwork, = Peer evaluation
teamwork schedules showingindividual’s
responsibilities)
g] Acquire leadership skill = » All problem caszes (through » DPeer evaluation
leadership rofation)
f1 Communicate effectively » DPresentation for case 1 & 4 » Reports
throngh report writing and » I Presentations
presentation
] Describe and explain the » Problem case 3 &4 (explore two = Reporte

knowledze of the subiect, and
in addifion, be able to relate,
apply and theorise the
knowledze of the subject

approaches to system
devel opment)

2 Structured fests
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B Reflection for improvement

Students seem to need time and experience with the leaming tasks before they can fully appreciate or grasp
the relevancy or meaning of the intended learning outcomes. This suggests that the learning tasks were quite
in line with the intended outcomes on the one hand, otherwise students would not have grasped the
relevancy of the outcomes at all. On the other hand, this indicates that the present approach to explicating
the intended ocutcomes by stating them in the subject description and assignment handouts is not adequate in
promoting an understanding or appreciation of the ocutcomes. It may be necessary to provide more
opportunities for active engagement with the cutcomes at the briefing stage.
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B Reflection for improvement

Students asked for prompt feedback, ideally before the ‘next’ problem case so that they could improve.
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B Reflection for improvement

Students appreciated comments from peer and found it a potentially useful source of prompt feedback. They
agreed that it could reflect their performance given that the ratings were genuine. This was true for some.
Some others, however, expressed that they were reluctant to give low ratings to their peers, for sentimental
reason and also because they were afraid that their peers could guess who gave the ratings. Some went for
doing this “collaboratively’ so that by agreement, no one would receive really low rating.

To address this concern about anonymity, it is my intention to randomise the order of the peer raters

appearing on the result page in addition to removing the name of each rater. (Students should be
acknowledged of this mechanism to avoid any unnecessary misunderstanding.)
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B Reflection for improvement

[t is noticed that while Part 1 and 2 of the structured tests are commeon, they do not correspond well with the
stated intended learning outcomes. [t is intended that the proportion of these two sections to be reduced to
make this assessment task more aligned with the learning outcomes (from a 30:35:35 ratio to 20:40:40).

Students found Part 3 difficult. Interviewer pointed out that this might be an indication that students were
weak in solving problems individually. Another source of difficulties was that, according to the interviews,
the criteria were unclear to students. Some students were also doijbtful about the appropriateness of using
tests to assess problem solving abilities.
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Perfarmance an the prablem solving section of
the test

Percentage

Tast 1 Test 2 Tast 3 Test 4
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